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Spring Reading Raffle
Wednesday, April 18th
6.30 - 8.30 p.m.

CALENDAR OF EVENTS
@ LVR

.~ Ready for a game of
BY o SCRABBLE?
8)©$ &)

T Tutors and students are invited to

"‘i ' attend and participate in the annual LVR
“* spring fundraising event including a raffle and
many games of Scrabble! Please join us for our
SCRABBLE PARTY on Thursday, April 19th
at 6.30 p.m. in the Auditorium at the LVR office on
249 Highland Avenue.

Teams of tutors and students will compete against each
other. In addition, the prizes for the Spring Reading
Raffle will be drawn and include:

» $1000 in groceries from WEGMANS!

e Toronto overnight from VIP Travel with 2 tickets to a
Blue Jays game and a $50 gift certificate

e $500 in services from Cameron Home Improvements
e Night Out: Dinner for 6 at the Green Lantern

o Sports Extravaganza: Red Wings and Amerks tickets
and sports magazine subscription

» Golf package: Tickest to Xerox Classic and $100 gift
certificate to Brook-Lea Country Club Pro-Shop

e Health Package: 3 month membership to Harro East
Athletic Club and spa gift certificate

Raffle tickets are available at the LVR office. Please
bring friends and family!!!! Play scrabble, have lots of
fun, win exciting prizes, and support our fundraiser!

For more information, please call Judy Emerson at 585-
472-3030.

April

Thursday, April 19th
Scrabble & Spring Raffle

Saturday, April 21st
Mid-West RAEN: Teachers’ Day

www.wxxi.org/adulted

May

Saturday, May 12th
Lilac Festival - LVR office closed

Saturday, May 19th
Lilac Festival - LVR office closed

Saturday, May 26th
LVR office closed due to Memorial Day

June

Saturday, June 9th
Tutor Chat @ The Spot
200 East Avenue

Wednesday, June 13th
Annual Meeting

KEEP IN MIND
The library at the LVR office is

‘ open on Saturdays ﬁ

9.00 a.m. - noon




WHAT’S HAPPENING AT LVR?

(same building as the LVR office)
249 Highland Avenue

The LVR Annual meeting is an event to recognize
the hard work and accomplishments of our students
and tutors.

Recognition Awards will be given to selected stu-
dents to honor their achievement during the past
year and Friends of Literacy Awards recognize out-
standing support for literacy and Literacy Volunteers.
Appreciation pins will be given to volunteers for their
years of service.

The Judy Dauphinee Volunteer Award pays tribute to
outstanding contributions as a tutor. Tutors will be
receiving information later in the spring to nominate
students and/or tutors for recognition at this event.

The annual budget for 2007-2008 will be announced
as well as the new officers and members of the LVR
Board of Directors.

With questions please contact Shelley Alfieri or
Robert Mahar at 585-473-3030.

ANNUAL MEETING TUTOR CHAT
Annual Meeting TUTOR CHAT
Wednesday, June 13th Date: June 9th
6 p.m. - open end Time: 10.00 a.m.
Cooperative Extension Auditorium Location: The Spot @ 200 East Avenue

An informal gathering of LVR tutors and volunteers to dis-
cuss how to work American culture into tutoring for both
Basic and ESOL. For additional details please contact Mi-
chelle Bruzee at 585-422-9291.

*®*O*O

MARY SUE SCHAEFER FUND

Are you thinking about planning a trip to a local cultural or
recreational event with students and/or other tutors? The
Literacy Volunteers of Rochester may be able to support
your plans with a grant from the Mary Sue Schaefer Fund
which was established by her family in memory of the for-
mer LVR tutor.

Funding is available for up to $35 per event and per stu-
dent-tutor pair. Notification in advance is required and re-
cipients may be asked to write a brief description of their
excursion for LitBits. With questions and/or requests please
contact Judy Emerson at 585-473-3030.

" ....................................................................................‘

NEWS from the LVR LIBRARY

We were delighted that so many tutors and students attending the recent Spring Conference in-
» cluded a visit to the Library to return and/or borrow books. We welcome enthusiastic borrowers, but
also remind you that six is the total number of items which may be borrowed.

You will begin to see colored coding on book spines (mainly pleasure readers and biographies) replacing the red
Reading Level labels we have previously used. We hope these will help you to more easily locate material at ap-
propriate levels for students. Leslie Mendelson and Mary Ellen Gaynor are working on this project.

Please continue to suggest materials you believe would be worthwhile additions to the LVR collection. Library
hours are Monday through Friday from 9 a.m. to 4 p.m. and Saturdays from 9 a.m. to noon.

Volunteers needed!!!

The Literacy Volunteers of Rochester are always in need of new tutors and volunteers. Please
tell your friends and co-workers about our programs!

Currently, about 100 students in the ESOL and Basic Literacy program are waiting for a tutor.
Teaching experience is not required. Tutors have to be at least 18 years old and have a high school diploma or
equivalent. They will receive comprehensive training including practical and theoretical information.

Volunteers for administrative support in the LVR office are also welcome. If you know someone who is interested,
please call 585-473-3030 for more information.




TEACHING ADULT LEARNERS

What is a Learning Disability?

What Is A Learning Disability?

Learning Disabilities is an umbrella term which summarizes a variety of neurological disorders affecting one or more
aspects of learning to read, write, recall or organize written information. The ability to understand or use spoken lan-
guage as well as succeeding in other areas of academic achievement may also be impacted.

Indicators for Learning Disabilities take individual - and sometimes unique - forms. A common characteristic amongst
people with a Learning Disability, however, are strong abilities in areas outside the disability: A student who struggles
to write or read may show good skills in math, science, verbal communication, or other academic areas.

People with learning disabilities are of average or above average intelligence and appear very bright when talked to,
but may be unable to perform adequately on academic levels. A significant gap between students’ observable poten-
tial (“smart”) and their actual academic achievement (“underachievement”) could thus point towards an undiagnosed
learning disability.

Learning Disabilities Often Impact Literacy Skills

As many as 80% of students diagnosed with a Learning Disability have reading problems - most commonly diag-
nosed as dyslexia. Learning Disabilities relating to understanding and using the written word may, however, also in-
clude diagnoses such as dysgraphia, auditory and visual processing disorders, or nonverbal learning disabilities.

Estimates for Learning Disabilities in the general population range from 3% to 13%. Among adults with low literacy
levels, however, the probability for the existence of a (often undiagnosed) Learning Disability is much higher: be-
tween 30% and 80%.

Students With Learning Disabilities Often Struggle With Formal Assessment

For accountability purposes, the New York State Department of Education requires adult literacy pro-
grams to assess students regularly using standardized tests such as TABE or BESTPIlus. Such tests
generally measure achievement of basic skills commonly found in adult basic education curricula in-
cluding reading, language, mathematics, and spelling instruction, are based on traditional methods of
testing. They generally consist of multiple choice questions which are to be answered within a set time
frame.
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Students with Learning Disabilities are not unable to learn, but they simply learn differently and hence often struggle
and fall behind in traditional classroom settings. In a similar sense, those students often struggle with formal assess-
ment. They may thus underachieve or fail when assessed with tests consisting of a closely composed question-
answer format or requiring responses within a certain time window.

How Do | Know Whether An Adult Student Is Struggling With A Learning Disability?
If students underachieve in standardized tests such as TABE or Best Plus but appear to be bright and of excellent
perception otherwise, they may be struggling with an undiagnosed learning disability.

In her article Assessment for Adults with LD and/or ADHD (1999), Kathleen Ross Kidder explains that “[ajmong
adults who have not graduated from high school there may be an unusually high rate of undiagnosed learning dis-
abilities .... Adult students, teachers and other professionals who work with adults should consider the possibility that
learning disabilities ... may underlie the difficulties faced in school, employment and everyday social relationships. ...
Sometimes a person's relative pattern of cognitive strengths and weaknesses is also indicative of a learning disability
.... Understanding these learning differences is part of a diagnosis.”

What Can | Do To Help?
With support and intervention, many students can compensate for their challenges and overcome |

barriers to academic achievement. “Understanding an individual's learning styles is very important. )
This helps a teacher know how to help a student learn. It also helps a person make better career o &
choices. If we know what kinds of thinking we are very good at, we can work in jobs that use those " - ° Qg
abilities.” (Kidder, 1999) 574.‘

For a complete version of Kidder’s article, please go to http.//www.ldonline.org/article/6021.

Please refer to pages 4 and 5 of this newsletter for specific teaching strategies such as a Multi-Sensory Approach
and the Wilson Reading System. The Multiple Intelligences Theory will be explained in detail in the next newsletter.




TEACHING ADULT LEARNERS WITH LEARNING DISABILITIES

If tutors assume that a student’s learning ability might be impacted by a disability, support for the student and in-
tervention with regard to the disability may begin with investigating the student’s personal needs and strengths:

e Ask students to examine their learning style so that they can find out how they learn best.
e Encourage them fo talk about what helps them learn and to ask for the kind of support that is most useful to
them.

Tutors can support their students’ efforts by familiarizing themselves with various teaching methods specifically
designed for students with learning disabilities. Such methods include the Multi-Sensory Approach as well as the
Multiple Intelligences Theory (please see next newsletter).

The Multi-Sensory Approach

The Multi-Sensory Approach has proven to be effective for students with Learning Disabilities. A multi-sensory
approach usually utilizes visual, auditory and kinesthetic-tactile instruction in combination to enhance memory
and learning. Strategies include:

SIMULTANEOUS, MULTISENSORY (VAKT)
Teaching is done using all learning pathways in the brain (visual/auditory, kinesthetic-tactile)
simultaneously in order to enhance memory and learning. :

SYSTEMATIC AND CUMULATIVE
Multisensory language instruction requires that the organization of material follows the logical order of the lan-
guage. The sequence must begin with the easiest and most basic elements and progress methodically to more
difficult material. Each step must also be based on those already learned. Concepts taught must be systemati-
cally reviewed to strengthen memory.

DIRECT INSTRUCTION
The inferential learning of any concept cannot be taken for granted. Multisensory language instruction requires
the direct teaching of all concepts with continuous student-teacher interaction.

DIAGNOSTIC TEACHING

The teacher must be adept at prescriptive or individualized teaching. The teaching plan is based on careful and
continuous assessment of the individual's needs. The content presented must be mastered to the degree of auto-
maticity.

SYNTHETIC AND ANALYTIC INSTRUCTION

Multisensory, structured language programs include both synthetic and analytic instruction. Synthetic instruction
presents the parts of the language and then teaches how the parts work together to form a whole. Analytic in-
struction presents the whole and teaches how this can be broken down into its component parts.

According to the National Teacher Education Task Force of the International Dyslexia Association, multisensory
structured language programs should include the following content and be taught with the following principles of
instruction.

Please refer to http://www.ldonline.org/article/6332 for more information on the multi-sensory approach and a
complete version of the article.

The following websites provide comprehensive information on Learning Disabilities and suitable teaching strate-
gies:

http://www.ldonline.org/ldbasics/whatisld
http://www.helpguide.org/mental/learning_disabilities_treatment_help_coping.htm
http://www.learningabledkids.com/reading/orton_gillingham.htm
www.|ldaamerica.org/aboutld/adults/assessment/literacy.asp




TEACHING ADULT LEARNERS

Teaching Basic Literacy Skills To Adult Learners: The Wilson Reading System

In her article Techniques for Teaching Beginning-Level Reading to Adults, published in Focus on Basics - Con-
necting Research and Practice (Volume 5, Issue A, August 2001), Ashley Hager discusses various methods which
can be useful when teaching basic literacy skills to adult learners.

Amongst the strategies discussed by Hager, her illustrations of The Wilson Reading System are of particular inter-
est to LVR tutors: The Wilson Reading System was developed in the 1980’s by Barbara Wilson, a special educator
in public schools in Massachusetts who also worked with adult with dyslexia for many years. The Wilson Reading
System is a multisensory, phonics-based program developed specifically for adults. Unlike phonics-based pro-
grams for children, the Wilson system is organized around the six syllable types, which enables even beginning
level adults to read works with somewhat sophisticated vocabulary.

The Wilson Reading System is organized around the six syllable types found in English and sounds are taught
only as they relate to the syllable being studied. Lessons cover only those concepts being taught, with prior les-
sons being reinforced. According to Hager, this strategy enables students early on to read words that are part of
their oral vocabulary and overall cognitive abilities.

The syllable types as defined by The Wilson Reading System are:

closed syllable
= vowel-consonant (vc) / consonant-vowel (cv)

one vowel per syllable

ends with one or more consonants
the vowel has a short sound
examples: pit, bath, splash, mitten

one vowel, then a consonant, then an ‘e’
the first vowel has a long sound

the ‘e’ is silent

examples: hope, mine, bedtime

vowel-consonant-e syllable (vce)

one vowel

ends with the vowel

vowel has a long sound
examples: me, so, flu, why

open syllable (v/cv) / (vclv)

one vowel, followed by an ‘r’

vowel sound is neither short nor long

vowel sound is controlled by the ‘r

examples: /ar/ as in ‘car’, /or/ as in ‘Ford’

examples: ler/, [ir/, /ur/ all sound alike as in ‘her’, ‘bird’,
or ‘church’

r-controlled syllable

has three letters: a consonant, an ‘', and an ‘e’
the ‘e’ is silent

The consonant and the ‘I’ are blended together
examples: little, grumble, table

the consonant-LE syllable

the double-vowel syllable o two vowels side-by-side making one sound
o usually the first vowel is long, and the second is silent
e examples: maid, may, leaf, seen, pie, goat

Hager explains that, after learning the closed syllable rule, for example, students are able to read three-syllable
words such as Wisconsin, fantastic, and Atlantic. Reading multisyllabic words provides students, who have ac-
quired a history of reading failure, with an unexpected sense of accomplishment and opens possibilities for them.

The full version of Ashley Hager’s article is available at http://www.ncsall.net/?id=280. Detailed information regard-
ing The Wilson Reading System can be found at http://www.wilsonlanguage.com/w_wrs.htm.




TIPS FOR TUTORS

NCSALL Provides Web-based Self-Study Courses for Tutors

The National Center for the Study of Adult Learning and Literacy (NCSALL) provides information to inform and im-
prove practice. NCSALL has created resources to assist practitioners and policymakers access, understand, judge,
and apply research findings. Topics include:

e Authentic Contexts e General Educational Development (GED)

o Adult Multiple Intelligences e Reading

e Adult Student Persistence

Each self-study consists of three steps: Related background information for each topic include:
Step 1: Reading the related research. o Training and Teaching Materials

Step 2: Reflecting on this research and your practice. e Research Materials

Step 3: Focusing on one aspect of your practice. e Readings

The self-study for Adult Student Persistence, for example, provides the following information:

Helping Adults Persist

During the Adult Student Persistence Study, researchers interviewed Pre-GED students to find out what supported
or hindered their persistence in adult basic education programs. Researchers identified four supports to persis-
tence - management of positive and negative forces, establishment of a goal by students, progress toward reach-
ing a goal, and building self-efficacy. Read how the research study was conducted, learn more about the four sup-
ports to persistence, and review the definition of persistence.

Supports and Barriers to Persistence

The researchers framed their findings in the study on adult student persistence as supports. Explore the support
suggested as awareness of and management of the positive and negative forces that help or hinder persistence.
Find out what students listed as the negative and positive forces and name strategies for increasing the positive
forces and reducing the negative forces. Think about how you and your program can address the situational, insti-
tutional, and dispositional barriers that face students.

Goals and Self-Efficacy in Persistence

The researchers framed their findings in the study on adult student persistence as supports. Explore the supports
suggested as building self-efficacy, establishment of a goal by the student, and progress toward reaching a goal.
Providing the following experiences will build self-efficacy: mastery experiences, vicarious experiences, social per-
suasion, and addressing psychological and emotional states. Think about how you have successfully promoted
these experiences and explore other ways to build self-efficacy.

For those interested in devoting several sessions to the exploration of research on reading and its implications for
practice or who may be considering organizing a study circle or seminar with other practitioners in their program
or region, the NCSALL also provides suggestions for study circles and seminar guides: The guides are posted as
PDF files and they are all self-contained. They each include all the information and relevant supplementary materi-
als, such as readings intended for photocopying, needed to conduct the study circles and seminars.

Thie 9-hour study circle on Learner Persistence in Adult Basic Education addresses issues of learner persis-
tence, motivation, and retention in adult basic education (ABE). Based on findings from the NCSALL Adult Student
Persistence Study, participants engage in an examination of their own interests and experiences with learner moti-
vation and retention, examine strategies of other practitioners, and engage in an activity that models how learners
can explore forces in their lives that help or support persistence. By taking part in this study circle, practitioners will
gain a deeper understanding of three perspectives on learner persistence and an

opportunity to consider how best to listen to learners and to support their efforts to
persist.

For more information please visit www.ncsall.net/index.php?id=591 or go to www.ncsall.net/?id=598
for study circle or seminar guides.




i Life Stories of LVR students
- Deborah -

| All LVR students have amazing stories to tell: Not only those born in foreign countries,

g as lzyaslav Darakhovskiy whom we portrayed in the last issue of Tutor in Touch, but also stu-
dents born and raised in the United States come through our doors with their very special per-
sonal histories.

The fascinating twists and turns of life merge into a beautiful story of success and hope in the
biography of native Rochesterian Deborah, who has been a volunteer and student at the LVR
since 2004.

I/ X
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Deborah was born in 1958 with a birth defect known as cerebral arteriovenous malformation - an abnormal connec-
tion between the arteries and veins in the brain. The condition causes sudden bleeding in the brain and can lead to
minor to severe disabilities or death. Deborah was ten years old when doctors finally discovered why she had been
suffering from seizures and why she had trouble following along in school. Until third grade, she had been attending
a mainstream classroom, but she was then placed in a special education program. After sixth grade, Deborah found
herself alternating from special education to mainstream and back until she graduated 10th grade with a special edu-
cation diploma - and a regular high school diploma two years later. Looking back, she remembers her feelings on
graduation day: “I was really upset that they let me graduate with a regular diploma, because | couldn’t read that
well.”

Throughout high school, Deborah had been working in various jobs - sometimes three jobs at a time. Living with her
parents and four siblings, she worked for a sub-shop, delivered newspapers in the morning and helped out at the
cafeteria in her school. Her favorite classes were physical education (after she received doctor’s approval to partici-
pate), social studies and chemistry: “I have always liked learning. One teacher once told me: ‘You’re a smart kid, but
you can’t read the books!”

Deborah continued to work in many different jobs after graduation. To this day, she frequently has to undergo sur-
gery to control the malformation in her brain, but she has been doing well. Doctors actually call her a 'medical mira-
cle'. She has always known how to get around on her own by memorizing buildings, street signs, bus lines, sched-
ules. She loves math, handles money well and balances her own checkbooks. She manages her own household and
lives an independent life. Except for her mother, no one knew that she could not read well - until her best friend'‘s
daughter was old enough to ask Deborah to read ‘Winnie the Pooh’ to her. Deborah sat down with A. and made up
beautiful stories about the bear and his friends. Until one day A.’s mother came up to her and asked: “Do you know
how to read?”

D. referred her to the LVR office and in May 2003, Deborah was paired up with her first tutor. In her first assessment,
Deborah was reading at a 4th grade level. Today, her reading skill grade equivalent is 5.2.

Deborah loves to read mystery books and novels, her favorite author is Judy Blume and she enjoys reading for
pleasure: ‘| read every night before | go to sleep.” Diana Ross and The Supremes are Deborah’s favorite artists and
her next goal is to read the Diana Ross’ autobiography ‘Secrets of a Sparrow: Memoirs’. But more importantly, Deb-
orah has also discovered her passion for writing: She keeps careful track of all the words she has been learning -
she has accumulated an impressive stack of flashcards - and she collects the various stories she has come up with
since she started working with a tutor. Over the past three years, she has also been developing various characters in
many short stories: “| love animals. | have always wanted to be a veterinarian. Lydia, Daisy Mae and Clarabella are
the names of the women in my stories who are all veterinarians.” Lydia’s stories cover 29 to 30 pages by now. Aside
from reading and writing as her hobby, Deborah loves to listen to the music of The Supremes, Cher, and Celine
Dion, and she enjoys traveling to Las Vegas and New York City. She is very close to her family and she often baby-
sits her friend D.’s daughter whom she now helps with reading and other schoolwork. She volunteers as an adminis-
trative assistant in the LVR office on Wednesdays and Fridays and continues to work on her reading skills. Her big-
gest goal: “One day, | want to write a book about Lydia, Daisy Mae and Clarabella.”

Do you know a student who has a special story to tell?
If you know a student who would be interested in telling us his or her story, please contact us!
Call Judy Emerson at 585-473-3030 or email to jemerson@literacyrochester.org.




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /SyntheticBoldness 1.00
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveEPSInfo true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputCondition ()
  /PDFXRegistryName (http://www.color.org)
  /PDFXTrapped /Unknown

  /Description <<
    /FRA <>
    /ENU (Use these settings to create PDF documents with higher image resolution for improved printing quality. The PDF documents can be opened with Acrobat and Reader 5.0 and later.)
    /JPN <FEFF3053306e8a2d5b9a306f30019ad889e350cf5ea6753b50cf3092542b308000200050004400460020658766f830924f5c62103059308b3068304d306b4f7f75283057307e30593002537052376642306e753b8cea3092670059279650306b4fdd306430533068304c3067304d307e305930023053306e8a2d5b9a30674f5c62103057305f00200050004400460020658766f8306f0020004100630072006f0062006100740020304a30883073002000520065006100640065007200200035002e003000204ee5964d30678868793a3067304d307e30593002>
    /DEU <>
    /PTB <>
    /DAN <>
    /NLD <>
    /ESP <>
    /SUO <>
    /ITA <>
    /NOR <>
    /SVE <>
  >>
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


